Student Ambassador Research 
in the Aspire Partnership Area
This small scale research project explored the impact of student ambassadors as they work in schools, college and universities with local young people without a cultural tradition of higher education (usually termed the Aimhigher Cohort).

Aspire was formed in April 2003 as a result of the HEFCE widening participation initiative ‘Partnerships for Progression’ (P4P) which was developed in response to the government’s target to have 50% of 18 – 30 year olds in higher education by 2010. P4P required universities to form partnerships and develop outreach activities to increase participation in higher education from social groups currently underrepresented in. universities

Aspire

Aspire includes four full partner universities, five affiliate HEIs, 10 colleges and eighty schools plus a range of community groups and guidance providers. The main focus of the work is with the 14-19 age group as this is a formative period for choice and progression.

In London there are six geographic Aimhigher:P4P partnerships which are funded to provide a range of awareness, aspiration and attainment raising activities to encourage participation in higher education. The Aspire area covers the London Boroughs of Bexley, Greenwich, Lambeth, Lewisham, Southwark and Wandsworth. 

Despite high rates of economic activity in London and the South East, Aspire includes some of the most deprived wards in the country. According to the Index of Multiple Deprivation 2004, of the 971 wards in the six local education authorities, 415 are in the bottom quartile of multiple deprivation, with less than a quarter of wards in the top half of the distribution. 

These socio-economic factors have a detrimental effect on the educational attainment of the 14-19 age group, despite the above average performance of many of the schools in the area. Progression to higher education is below 25% in many of the Aspire wards. 

The role of the student ambassador
Background

Student Ambassadors are university students who are interested in working with young people in the local community to share their skills and experience and passion for their own particular subject. Ambassador schemes in many universities are usually organised by the widening participation department. 
“Between 2000 and 2002, the employment of HE students in widening participation activities became extremely popular across England. HE students were an effective and flexible resource and were used in a variety of roles.  (Michelle Austin and Sue Hatt – 2005)

Aspire Training
In Aspire there is a rigorous recruitment and selection procedure including application forms and an in-depth interview to assess their suitability for the role.  They are then reference checked and enhanced CRB checked. Only if all these prove satisfactory are they then invited to our two day training course which includes group and team work, presentation skills and health and safety.

Their role varies in each university but their overriding goal is to raise aspiration and attainment of local young people without a family history of higher education. 
Activities

Depending on the needs of the schools and colleges and the strengths and skills of the student ambassadors they could undertake short term support or long-term work in schools.

They might undertake long-term support work in the classroom concerning their own specialist subject; they could work on a Summer School at the university which could be a day or of several weeks’ duration.  They could also work on subject specific taster days which are available in a wide range of subjects from psychology to design technology. They might go out into schools to give talks about student life, help with revision sessions or homework clubs.

Student ambassadors can be found as far afield as Australia, New Zealand, Tasmania, America, Canada and Hong Kong.  Their role may vary considerably.  An example of this is the Hong Kong student ambassadors who were employed to promote the international profile of Hong Kong while studying overseas.  Student ambassadors from a number of European countries also spoke at a conference in Copenhagen about the research work that they had done to create new solutions to business issues.  

Research Methodology
Research Aims
The aims of the research were to ascertain what kind of impact the student ambassadors made on the aspirations and attainment of the local young people with whom they were working.  Another incidental point was whether the impact may be different depending on the length of the activity  

The research also aimed  to help us improve the work that we do so that it is of greatest benefit to all concerned; school/college students, student ambassadors and teachers/lecturers.

Research Methodology
After much consideration it was decided that the research would compare a variety of different types of work; long-term and one-off events in a variety of different settings such as schools, college and universities trying to cover as many types of activities as possible. It should also be remembered that interviewing people can have a positive affect on their aspiration and attainment.
. 

A series of structured interviews were undertaken on a one-to-one basis with consistency in both the questions and the interviewer to prevent bias and allow for comparisons.

The pupils were interviewed in their schools and colleges and the student ambassadors and lecturers were interviewed in the universities.   

The student ambassadors tended to be interviewed at the end of the day following the event (one-off events) whereas the pupils/students were interviewed a week or so after the event. 

Timing of the Research  February – June 2005
Originally it was decided that the research would take place both at the start and finish of each project to see how attitudes had changed.  Due to logistical difficulties and time constraints this did not happen and each participant was interviewed once to give their views both before and after the activity had taken place. These interviews took place between February and May 2005.  
The research was undertaken by the Aspire Project Officer at Goldsmiths College, Mary Stirling. It is important for the same person to undertake these interviews to prevent bias. .

Background to the Research
The actual names of the schools, colleges or participants concerned were not specified to ensure confidentiality. 
A total of thirty-five people were interviewed across the various projects. In each of the projects a broad cross-section of the participants concerned were interviewed; three student ambassadors, three school/college students and one lecturer who either taught the pupils or came with them. In some cases more general evaluation forms will also be analyzed for the impact on the whole group. 

The schools and colleges involved    

Broadway School a 11-16 mixed comprehensive with 1227 pupils and 49%  five A-C GCSEs in 2004 an increase from 34% in 2003. Pupils at this school have a guaranteed place at a new 16-18 Academy based locally and opened in 2004.
Meredith College – an FE college visited by Ofsted in October 2004 with their final report putting them in the top 10% of colleges of further education in the country. Courses range from basic skills courses through to GCSE and A Levels together with BTECs and NVQs. The subjects cover a wide range from accounts to cake decoration and cookery through to media and photography and motorcycle and scooter maintenance for a wide range of ages from 16+ upwards.
Eleanor College – a large vocational FE College; one of 15 Beacon Colleges awarded by the DFES for excellence. Courses range from Work based training for young people and adults, modern apprenticeships, access courses and professional qualifications together with the traditional GCSE and A levels.
Sandylands School.  A voluntary aided 11-18 girls’ school. With 87%  5 A-C GCSEs in 2004 up from 79% in 2003. This compares with the local authority average in this borough of 47.8%. This particular school was used because students of Somali origin are very under-represented in higher education and there are a high proportion of Somali pupils in this school.
 Maryland Girls School  An 11-16 Girls’ School with 33%  5 A-C GCSES up from 27% in 2001.
The Projects   

Long Term Work

Long-Term Media Support at Broadway School (11-16) 
Long Term support for the Art Drop-in Aimhigher Workshops at Meredith FE College

One-to-one mentoring work at Maryland Girls’ School. (11-16 Girls’  School)   

One-off visits

Somali Success Day at King’s College, London (with local Somali students from a mixture of local schools including Sandylands School)
Science Taster Day for Science students from Eleanor College at Greenwich University (Medway Campus)

Background to each project

Media Support at Broadway School
Three student ambassadors from Goldsmiths College worked over a period of 9 weeks with classes of year 10 students working on GCSE media work. The purpose of their work was to help the students who were making magazines.

Twenty year 10 students attended a Sociology and Media taster day here at Goldsmiths College together with a member of staff from Broadway School. 
The member of staff was asked what follow up work that she would like and came up with the idea of student ambassador support working on magazines which was part of their GCSE media studies project.  
The aims of this work were to give support to both the teachers and the students as they worked on their magazines enabling them to produce more interesting and more well-thought out work.
Art Drop-in Aimhigher Workshops at Meredith College

Three Art students from Goldsmiths College worked at Meredith College over a period of a term to support a drop-in workshop for BTEC Art students following a request from the Aimhigher Co-ordinator at the college.
Students were encouraged to use these workshops in order to:

· Develop their course work to achieve higher project grades

· Use the time to develop their final major project proposal
· Submit their application for higher education

· Be given support and guidance in keeping to deadlines

· Prepare their portfolio for interview
One-to-one mentoring at Maryland Girls
A link was made between the head of widening participations at the university and Maryland Girls and the mentoring project developed from this. 

This is a long term project between students from an inner city university and Maryland Girls School and involved one-to-one mentoring of year 9 and year 10 pupils over the academic year by student mentors who have been given special mentoring training from the university.
Further details of the mentoring project 

In 2004-2005 there were 17 university mentors each mentoring 4 girls; a total of 68 mentees. in years 9 and 10 with demand far outstripping supply.  
The objectives of this project are to: help improve pupils’ performance in their  studies and also to give guidance as to future plans after they leave school with routes of progression.

This project has been evaluated by the National Mentoring Pilot Project – Prue Huddlestone from Warwick University. (Published by Fisher and Yelling)  

The students in year 11 also have business mentors from a range of companies such as Ernest and Young, Price Waterhouse Coopers and the Financial Times.

Somali Success Day at King’s College, London

A yearly event with year 9 Somali pupils from local schools to raise the aspiration and attainment of local Somali pupils.

How did this work occur?

The head of widening participation at King’s College, London forged a link between the local Somali Community several years ago and felt that it was fundamentally important that they should have their own particular day due to the problems they had faced in the past and because they are one of the most under-represented groups in higher education.
Aims of the day 

To offer 60 London based Year 10 and 11school students from Somali backgrounds the opportunity to meet, celebrate and learn about their own culture in a British context,
To offer students the opportunity to visit, learn and create in a non-       threatening and supportive university environment
To offer the first step in finding out more about higher education

to give the students the chance to create and show a video based on their memories of Somalia
Identity workshops are presented by Talawa, a leading black theatre company, exploring concepts of identity and Young Somalis in Britain, Dreams and Aspirations -the production of a short film directed by and starring the students. 

King's undergraduates are on hand throughout the day to talk with young people about their experiences of higher education and answer any questions about university life. All participants are offered a Certificate of Attendance and a copy of the completed film. 

Science Taster Day for Breakthrough Students from Eleanor College
This year (2004-2005) a new course has started at Eleanor College entitled Breakthrough for those who have obtained fairly low grades in their GCSEs as an alternative to re-taking their GCSEs and as an initial way forward towards higher education. There are different elements; science, art or business and students sign up to one of these areas.

Aspire felt that it was vitally important to work with the various breakthrough groups to raise their aspiration and attainment. After a joint meeting of several of the universities and the staff at Eleanor College, Janice Larkin, from Greenwich University agreed to organising a Science Taster day at Greenwich university at Medway to give them a flavour and feel about university life.

The interviews followed the same basic format for ease of comparison with slight alterations depending on type of event analysed.

Findings

The pupils had varied thoughts about school but most felt very positive and realised its value. They also felt annoyed with other pupils interrupted the class by misbehaving.

“I like it because I like to try and concentrate because it is my future” (Alan– year 10 pupil from Broadway School)

“The teachers are great – they push you to do the best you can – I get on well with the people – it is a nice environment – I like it and feel at home – I don’t want to leave”  (Louise – BTEC Fine Art Student – Meredith College)

This is a really good school (Maryland Girls) – the teachers go out of their way to help and motivate you (Dylan – year 9 pupil) 

They had generally high aspirations for the future such as a 

Business man or journalist (Broadway School pupil) a children’s doctor or teacher (year 9 Somali students).However those at Meredith College were a bit more uncertain

Louise (Meredith College) wanted to do a degree in Fine Art but was frightened of going out of London and scared that Goldsmiths would be too difficult.
One from Maryland Girls (Chloe) felt that she had been studying for a long time and might need “a little break” before she went on to college – “maybe a few years”

All those from Eleanor College were really determined to to on to do ‘A’ level Sciences.  

Influences for the future

Relatives, friends and teachers had a big impact but they had also talked to the student ambassadors.

“My sisters are smart – one is doing medicine and one is a pilot – I want to live up to their expectations – my dad said to me  - go,go,go” (Lalia – year 10 pupil from Broadway School) 

(the student ambassador) who has travelled to Japan – “they take animation seriously in Japan” (student from Meredith College)

Themes

A number of themes emerged from the research: project management and protocols, trust, aspiration raising and academic support, attainment raising and future career planning.  It was decided to group the findings under these main headings.

1 – Project Management and Protocols
2 – Trust

3 – Attainment Raising and Academic Support

4 – Aspirations for the Future – Career Planning 

1 - Project Planning and Management of the Activity

Sometimes schools and colleges are so keen to have student ambassadors working in their organisations that they request these students before planning exactly how they can help. This may also apply to the staff in the universities themselves who may feel that they do not have the time to give clear briefing sessions.

The teacher at Meredith College was initially very sceptical and was unsure how helpful they would be. “They are far better than I originally thought – they bridge the gap between university and FE – in partnership”  
The Family Liaison worker for the Somali students seemed to have no knowledge about the role of the student ambassadors even though she had been to this event the previous year. She also felt very strongly that the student ambassadors should report back about what they had learnt about Somalia; she did not want it just to be a one way exchange of information.  “Did they learn anything about Somalis?- I do not have a clue – I would have liked the student ambassadors to talk about what they had learned at the end of the day about Somalia so it wasn’t just one way – all from King’s to us – I would like it to be a sharing of information and knowledge”
This shows the importance of planning the activity in conjunction with the teachers/liaision workers concerned so that they can feel ownership of the activity.

Neither the Somali students nor those from Eleanor College knew that they would be working with the student ambassadors.  This was despite the fact that the Science students at Eleanor College had been visited by a student ambassador a month previously to talk about the event.

The student ambassadors gave varied comments about their feelings before the work;  ranging from overwhelmed, interested, quite anxious, very excited, excited but nervous, passionately believing in the importance of the work.
A Student ambassador felt that “meeting up with the teachers beforehand really helped – it meant that I was aware of what kinds of students that I would be working with – either bright students or bright needing a bit of help. (Di at Broadway School)  
Another student ambassador commented “it was a bigger undertaking than I had expected – I wanted to do it for my own personal development – I wanted to make sure that everything was positive – I was expected to be close in age to them – I thought that they would be more like young adults.
However she was still “quite anxious- year 10s – 14/15 year olds – will they listen to me? – I know how I was at their age – what if they are rude or don’t take any notice – how would I discipline them – I was a bit nervous”
Some of the student ambassadors and the pupils in the schools were nervous and uncertain about how things would work out. This shows the importance of clear briefing to all concerned to allay these worries.

All parties need to be clearly briefed before the activity so that they all know about their own particular role in the activity, what they can expect and how the student ambassadors may be of benefit to them. This even applies to those who have already undertaken the activity in the past. An example from a student ambassador working with the Somali students shows how important this is.  He was aware about the purpose of the day “to raise aspiration and achievement” but didn’t “know why this particular group had been targeted.”  

One student ambassador (working on the Somalia project) when asked what they felt was the purpose of the activity said “to help people understand where they come from.  I also felt that it was to help people understand their roots…… I understand the Somali ideas of culture and conflict so it is important to know where you come from.  The only reason why this particular student ambassador had an understanding of this background was that she had lived in Malaysia and studied in Singapore and was a Catholic not a Muslim.  She had drawn on her own previous experience to understand the background of the Somalis. 
It is vitally important that all parties know what is expected of them before the activity starts to allay any fears and worries and enable all those involved to benefit as much as possible.

2 - Trust

Trust is fundamental to the work of the student ambassadors. Both teachers,  pupils and the student ambassadors themselves need to feel comfortable in the environment where they find themselves. 

They can only do this if they trust the people with whom they are working.  This trust is usually built up over time. The idea of trust could also affect where they get their information about higher education.  
Ball and Vincent (1998) –…..Distinguished between “hot” knowledge (acquired through the grapevine) and “cold” knowledge (official or formal knowledge) 
Archer, Hutchings and Ross (2003) found that “….the working class young people we interviewed tended to rely more heavily on “hot knowledge and sometimes ended up with limited and confused information and misinformation. “ 
This implies that the grapevine knowledge is not necessarily accurate.
Archer, Hutchinson and Ross  (2003) found that “in the same way many young people express distrust and suspicion of suggestions from careers staff, teachers or lecturers.” 

Taking this into account if student ambassadors are considered a source of “hot knowledge” and their knowledge is reliable and up-to-date they could be of major importance for young school and college students. 

Participants were asked about their thoughts about the impact of the student ambassadors both before and after the activity.

A teacher from Eleanor FE College speaking before the activity felt: that they would be positive role models for the students. However he also felt that it was vitally important that they reflected the cultural background of the students themselves.

Fifteen pupils were interviewed over the five projects. There were a high proportion of Black African and Black Caribbean pupils with several Asian students and three white students. There was an even spread of both male and female participants.
Fifteen student ambassadors/mentors were interviewed over the five projects.  They were from a wide variety of backgrounds from Black African, Black British, Chinese and White and were studying a wide variety of subjects from Art and Psychology to Atmospheric Pollution, Engineering and Electronics.
Although there was a good cultural mix there were a higher proportion of white female student ambassadors than those from other ethnic backgrounds.  The student ambassadors therefore did not exactly replicate the pupils with whom they were working.  This was something which was felt to be very important by at least two of the teachers involved.

Speaking about her thoughts before the activity Louise from Meredith College felt nervous “as she did not know the people”

What was important to the students was that “They were kind and helped a lot” (Somali Success Student)

“She is a nice person (Di) she is friendly and got to know us – she has a good fashion sense – cool and trendy – she should come back to Broadway School”

“I spoke to someone who I felt was similar to me with similar thoughts and ideas” (Science FE student)

“As I started to build up more of a relationship with the students I was able to talk to them in a way that they could relate to because they trusted me and knew me” Caroline – student ambassador at Broadway School
The idea of trust seems to permeate all the work that the student ambassadors do.  The pupils find it particularly important that the ambassadors are kind and friendly and have similar thoughts and ideas. 

If the student ambassadors do not build up this trust with the pupils they will not be able to have a positive impact on their aspirations and attainment and their relationship will not be a positive one.

All participants in the activity need to be able to trust one another and this can only be done when everyone has a clear understanding of their particular role in the activity and what is expected of them. Trust is also usually built up over time.
3 - Academic Support and attainment raising 

One of the reasons for using student ambassadors both on one-off and longer-term activities was to improve attainment of the pupils concerned. 
Research on this work has included a NFER research Project (Marian Morris, Simon Rutt and Tilaye Yeshanes – June 2005).  This large-scale longitudinal evaluation of the educational and economic impact of Aimhigher  on a large number of year 9 and year 11 pupils (nearly 40,000 in total) concluded that there were statistically significant associations identified between a number of policy interventions (which always include student ambassadors) and pupil aspiration and attainment.   
The Peninsula Area partnership (south west region) feel that HE student ambassadors are ideally placed to deliver the message that HE can be a realistic option …”  They are living role models showing young people their teachers and their parents/carers what it is possible for “people like them” to achieve” (Peninsular Area Partnership)  

An interim report from the Department for Education and Skills (2005) found the exam results of teenagers targeted by the Aimhigher programme had improved and also undergraduate could have  a big influence on making higher education “cool in school” because rather some “ageing careers adviser “it was 19 and 20 year old saying “university if magic”

The mentoring work at Maryland Girls involved student mentors working on a one-to-one basis with year 9 and year 10 pupils over a period of time (maybe a year or more) to give general advice or support where needed.

In the one-off activities such as the Somali Success Day at King’s and the Science Taster Day at Greenwich the student ambassadors had a less involved role and were mostly instrumental in keeping the groups together and giving general advice and support.

During the longer term work at both Broadway School and Meredith FE College the student ambassadors worked with small groups over a period of a term or a year on specific project work organised by the teacher in charge of the group.

On being asked about the impact of student ambassadors before the project one teacher, Chow Li, at Broadway School felt that she was “hoping that it would help motivate them, keep them focussed and keep them on task – I had anticipated problems with the groups – as the groups were all boys and all girls – they needed some kind of mediator – another adult – to help with the management – She (Di, the student ambassador) was competent and confident.   

Robert Dalton (from Maryland Girls) felt that it was important to stress that mentoring was for the clever pupils and not for pupils to see it as help that the less able could have.

The mentoring students found that they were helped with homework, helped with subjects that need improving like maths and science and that the mentors went through the subjects that they were having difficulty with. 

“I had loads of trouble and she helped me at every lesson” (Eleanor, pupil  at Broadway School)

“I am dyslexic so they helped me with my spelling mistakes; helped with sentences and with research – brought in some multicultural art books” (Katrine, student  from Meredith College)

I feel that I understand things better and have a clearer view of the subject (Dylan, pupil from Maryland Girls)

“It feels better – she focuses on me – sometimes when we are in class I have to wait for others to catch up – now there is no holding back “ (Chloe, pupil at Maryland Girls)  

“As I had already done media “A” Level I wanted to encourage them to “think out of the box”, think differently and contain their own individuality” (Di, student ambassador at Broadway School)
“I helped those that were ahead and those that were behind. – I realise that there is so much more to it – I am just scratching the surface – there is a lot they could learn.”  (Student ambassador at Broadway School)

There are many factors influencing a young person’s ability to learn. Not withstanding all other factors the student ambassadors had a definite positive impact on the work of the pupils concerned. They could be inspirational as role models.

Student Ambassadors could also impact on the way the teacher organised the class; small group work could be easier with another pair of hands as long as the student ambassador and teacher met together prior to the activity for organisational and planning purposes.  
4 - Aspirations for the Future – Career Planning

Family, friends and teachers are of fundamental importance in helping young people decide on their future careers. During this research the impact that is being considered is the impact of the student ambassadors on the pupils and students themselves.
This research suggests that student ambassadors can also have a very positive impact on future ideas particularly if pupils feel that they can relate well to them. (i.e. trust them) 

Archer, Hutchings and Ross  (2003) “Various arguments have been put forward to explain why working class young people are less well-informed about higher education than those from middle class families….. Working class young people have fewer people who have experience higher education, schools and colleges supply less information to those from working class backgrounds and the information needed by working class potential applicants is in itself more complex than needed by their middle class counterparts.
“Having family members and friends who have experience (or are currently in higher education) is a form of cultural capital that many young working class young people may lack.”

“…..there is evidence that schools and colleges supply less information to working class pupils” (Roberts and Allen 1997) 
“  …there is also evidence that within FE colleges information and advice is targeted, and that those on Access and A Level courses are told more about higher education (for example Beckett 2001 – 
Some schools may have a “poverty of aspirations” (Trotman 1998) for their working class pupils which operates , in terms of advice given and options made available to pupils (Pugsley 1998) 

Archer, Hutchings and Ross (2003) “Some working class people construct going to university and being a student, and the ways in which they position students as Other, and themselves as “people who could not be students”

Osga and Sukhnandan’s (1997) found that, while conventional (young ‘A’ Level) applicants anticipated minimal academic demands and an exciting social life, non-conventional applications emphasise the workload “up to boring lectures, like some of them you have to sleep through and then make up the notes afterwards, and then loads of essays, you’re sitting behind a computer all the time ….and then at the end of it writing a really long essay …….that just drives you insane.  (Chantelle, 17, mixed-race female FE student)

Connor and Dewson (2001) conclude that colleges and schools could use past students’ progress and achievement in higher education more effectively, and that mentors (who may be current students) should be more widely used among those who do not have friends of family with higher education experience. 
Participants were asked about their thoughts on the impact of student ambassadors both before and after they had undertaken the activity.

Cho Li (media teacher from Broadway School) was asked what she felt about student ambassadors working in her class  and she said that she “liked the idea “yes – someone at university – younger and closer to their idea – give them ideas for routes/options after GCSE …… give them ideas about the options open to them” 

At Meredith FE College where the student ambassadors working with a visiting tutor in an Aimhigher drop-in Art workshop over a period of a term, the, initially sceptical, teacher said “This encourages students to aim towards university and improve their grades.  They are helped to have a stronger portfolio and are motivated to raise their standards for applications to university and interview. This really does stop university being a mythical place and more of a real option” 

At  Eleanor  FE College where the  FE students had been on a one day science visit to Greenwich University a science student said “ I spoke to someone who I felt was similar to me with similar thoughts and ideas.  They had been undecided about what to do and then chose engineering – that was very encouraging to me – I feel that I now have 2 choices; doctor or engineer (Helio– Science Student, Eleanor College)
One of the FE students again (about his visit to Greenwich University) on visiting a mechanical workshop he was interested in the car being worked on and said “one day I am going to work on these machines”

A male Meredith College FE Art student said “I was surprised when she (the student ambassador) was talking to me – I didn’t realise that she was my age – I felt that she was really focussed. Before I spoke to her I wasn’t thinking of going to university – she has now made me think of going“ 

Sarah, a student ambassador working at the drop-in Art Aimhigher workshop at Meredith College felt that it had made a definite difference – “Yes – definitely – it made them more focussed – the boys had not really thought about their future – they then realised that they were exactly the same as myself – this was really important – it gave the time to do research about their future before they finished the course”    

The pupils were very positive towards their school or college environment and generally had high aspirations for the future.  Although this is very encouraging their aspirations may be unrealistic of school students may not understand the training and qualifications necessary to follow a particular career of higher education path.  An example of this is a music project involving year 10 students.  One of these students was interested in taking music at university but did not even play an instrument. 

This shows that the student ambassadors can have a fundamental impact in helping the pupils and students by giving them realistic information, advice and guidance about their future aspirations. As the  student ambassadors are usually closer in age to the pupils than their teachers they tend to be a very useful source of information.  
Conclusions 
Everyone involved in the work with student ambassadors or mentors whether the students themselves, the pupils in the schools and colleges or the teachers benefited from the work of the student ambassadors and mentors. This even applied to the teacher at Meredith FE College who had initially been so sceptical about the impact their presence would have. 
The students benefited in a number of different ways: individual help with dyslexia, help with understanding and a clearer view of the subject, giving particular one-to-one help, confidence building and the believe that they could attain high enough grades for university. Even specific help with Art portfolios to help preparation for university interviews.  

 During one-off events the students benefited through having a friendly face that they could turn to who had recently been at school and could give them up-to-date information and advice.

The teachers benefited because it changed their attitudes about the benefits of student ambassadors; they could organise their groups better and it could help with longer term planning.

The student ambassadors benefited from the confidence and personal development and the impact that it had on perhaps changing their views about pupils in local schools.
A Student ambassadors who initially was nervous said “ I thoroughly enjoyed working at Broadway School. It’s a friendly, welcoming school with some great students with a real mix of talents and abilities.  The teachers went out of their way to make me feel at home and I got on well with Rachel (the teacher) 
For the best impact possible initial one-off events should be followed up by continuation activities in the classroom.

Student ambassadors may have a greater impact than originally realised as they could be an excellent source of accurate “hot” knowledge which the young people could trust. 
Some of the student ambassadors and the pupils in the schools were nervous and uncertain about how things would work out. This shows the importance of clear briefing to all concerned to allay these worries. Student ambassadors also need to be told the reason for undertaking a particular activity as a number of the student ambassadors taking part in the Somali Success Day were unclear why Somalis in particular were targeted.  They would be able to give a more positive contribution if they are in full possession of all the facts. 

Student ambassadors and teachers need to be asked for their input into an activity (particularly a one-off event) so that they have a feeling of ownership and do not feel as though it is something that is being done for them (Somali Family Liaison Worker).
The pupils felt very positively towards their school or college environment and generally had high aspirations for the future.  Although this may seem very positive this should be looked at in conjunction with the GCSE pass rate of the various schools to see if their aspirations are realistic. This shows the vital importance of student ambassadors in providing realistic information, advice and guidance about courses and future careers.
Although several were hesitant at first (particularly those from Meredith FE College) the pupils really enjoyed working with the student ambassadors and felt that they had a very positive impact on them. 

Of particular importance was that the student ambassadors were kind and friendly and perhaps had similar thoughts and ideas.

It was very interesting to see that when a student ambassador, for example Caro, at Meredith FE College, had suggested that having student ambassadors working with them helped the students to become more focussed and looked towards the future this was exactly the same comment that Fin (student at Meredith FE College) had said after he had worked with her.  
A similar comment was made by both a student ambassador and a Science student following the Taster Science Day at Greenwich University. 

Recommendations
All those involved in this work whether student ambassadors/mentors, pupils or teachers should have a clear briefing about the activity to enable them to understand what their role should be and to allay any worries or fears. 
One-off events should involve at least one if not more planning and briefing sessions so that they can understand the background to the event and be able to ask questions.

With regard to student ambassadors undertaking long term work in schools this could take the form of an initial meeting and training session to share ideas about the project. The teacher could then explain their role to their pupils before they start work on the project.  
With regards to student ambassadors undertaking long term work in schools several protocols are being developed so that both schools and student ambassadors have clear guidelines as to their roles. 

Student Ambassadors are of fundamental importance in Aimhigher activities. Their work should continue both on an individual and group level and in various venues from schools and colleges to the universities themselves. It is also vitally important that they are kept up-to-date with subjects and qualifications studied in schools; how they are viewed by the universities themselves, how to apply to university and the current financial arrangements for university study. If they are seen as a critical source of advice they need to know what they are talking about.
Student ambassadors have a lot to offer and can be involved at all stages of the activities including planning the event to enable them to grow and develop to their full potential.

It would be interesting to follow up these students in the next couple of years to see if they have fulfilled their original career objectives and how much they feel that the student ambassadors were instrumental in assisting them along this path.
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